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Purpose:

A To review the logic and process of behavioral consultation

A To introduce Direct Behavior Rating (DBR) as an assessment
method for progress monitoring of student behavior

A To review options for evaluating student behavioral response
to intervention

A To demonstrate how DBR can be used to evaluate outcomes
from consultation cases
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BASIC QUESTION How do we know if X is working?

Foundations within data-based decision making

Roots of data-based decision making come from the problem -
solving model

Processi nvol ved i o0bdwmin omlglbems ancient
model became clearly articulated within psychology and then education
through applied behavior analysis --- behavioral consultation

What is the problem?

Why is it occurring?

What should we do about it?
Did it work?

(Bergan, 1977, Bergan &Kratochwill , 1990; Tilly, 2009; Reschly& Bergstrom, 2009)
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Definittons: desitable dc&atures: of

assessment tools withim PSM

A Defensible

A established through psychometric research to
provide evidence of reliability and validity for
Interpretation and use

A Flexible

A established by methods useful in guiding a
variety of assessment questions and situations

A Efficient

A established by methods that require relatively
few resources (feasible and reasonable)

A Repeatable

A established by methods that yield necessary time
series to evaluate intervention effectiveness
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Adapted from Briesch & Volpe (2007)



BUJ Tor Heloat b. & 1B @wblioared! |

A Absence of a gold standard criterion

AOne measure canodot do 1t alll
A Multiple measures are needed to evaluate different
facets

ACo-mor bidity of oprobl emsé
A What are the most relevant problem features?

A Multiple perspectives are valuable yet agreement may
(will) be low!

AModer ators matteré

(Adapted from Kazdin, 2005)
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What are the possibilities?

Possible Methods ? Systematic direct
observation, behavior rating scales,
permanent products, Direct Behavior Rating

Possible Metrics _? Visual analysis,
reliable changes in behavior (RCI, percent
change from baseline, PND, effect size),
social validation, changes on social impact
measures (e.g. dropout)

CBER



Direct

Z?:ig\;?lt;/ons PNIZ_) Does Dec_:ision rules
not index for judging RTI
Universally -accepted strength of not established
GOM for social 'eSponse
behavior does not
exist
O
Traditional
behavior
rating scales There are no Visual analysis
not sensitive social behavior does not allow
to change, not dbenchmar kQguantificat
contextually Permanent
relevant products
lack Effect sizes are often
defensibility uninterpretable in SSD
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An emerging alternative to systematic direct observation and
behavior rating scales which involves Dbrief rating of target
behavior following a specified observation period

[ Systematic Direct Observation ] [ Behavior Rating Scales J

( )
Direct Behavior

Rating
(defensible, flexible, efficient, repeatable)

Chafouleas, Riley -Tillman, & Christ (2009); Chafouleas, Riley -Tillman, & Sugai (2007); Chafouleas,
Riley-Tillman, & McDougal (2002); Christ, Riley -Tillman, & Chafouleas (2009)
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Single Item Scale

Academically Engaged

% of Total Time | l l

0%

50% 100%

Interpretation: The student displayed academically engaged behavior during 80% of the

observation period.

Did the student follow class rules?

Multi-ltem Scale

Never

° O

Did the student follow teacher directions? 0
Did the student do his/her best work? 0

Total number of points earned: 5

1

Always

2
1 @
@

Interpretation: The student earned 84% (5/6) of possible points during the observation period.
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GOAL: Develop and Evaluate DBR Sandra M. Chafouleas
Phases | & lI: Develop instrumentation T. Chris R”ey -Tillman
and procedures; evaluate defensibility of -
DBR in decision-making Theodore J. Christ

Large datasets; repeated observations of George Sugai
student behavior

Understanding critical factors (e.g. scale,
behavior targets) : -

Pilot testing various aspects with classroom Fun_dmg prowded b_y the
teachers Institute for Education
Phase lII: evaluate feasibility and utility of Sciences , U.S. Department of
DBR in school settings. -

Packaging what we have learned to Education (R324BO60014)'
then train teachers -]
Establish groups of teachers willing @ RIS o o e
to participate in DBR training University of Connecticut
Implement the training and provide

feedback to researchers UU ElSt Caro]ma UHIVEI_‘SII'Y

M UNIVERSITY OF MINNESOTA

CBER


http://www.ecu.edu/

www.directbehaviorratings.com

-ﬁ Direct Behavior Ratings x

A5 5E5EMISM CooamimiLn et s rv s ntion Psopils DER News Projecis =  LBbrary = DER-BAEIE Login

Allows for feasible DEBR for Assessment

\ and e”eCtive :::u‘-::eliu mwurp:dmfguz:mw

L s Ossessmen' behaviar supports. For i-ms\.;,a DR may be wser o
of behavior e

percentage of the time is Immanue] complisnt with
adult instructions™

Haow £on | use 0 DR M0 aEEessment?
It"s simple and quick! Prirt out & DER form ard
compiete the top section.

1. Determine the befawiors of intenest, either by
MG AR ST SRk N s ‘Selacting from amOnE the possiols pre-datined

“1was surprised at how assy it was to compists the Direct Behavior T W A
it i Rsting forms. This information is rsally valuabis in heiping ms =
ungarstand what's happening In my ciasstoom ™ $us, Kindsrgarten 2. Decide who, where, and how often to coliact
taacher beriauior ratings with DER e caity, wesicy|.
Ratings can be compileted in @ matter of
What & Direct Sehavior Rating (D8R) ? P
2. (Collact mraitipls ratings across diferent -
DER involves rating of behavior fallowing & speciied odservation period, and then ocmsions fe . pariods, dnys) fsee DEA Additional Resources
naring of tnst Information 1o inform CECEIONS. A3 80 SATDIE, 3 18RET MENt it Standaird Instructhons). = PowerPolnt: DBER Tor Assessmant
mwmmmjmpumnmmm_mmnem mgﬂt 2 Fbtdatagrq:himlrp,ande\ral_mmild S —
share that rating with Johnery and, 25 part of an intervention, Jink & conseguence beriayior see DES Graghing and imterpretation]. e
{ez. sticker| to that rating. DER tools have 2 jong nistory of use 25 2 component of e - DER dard Form Instructions
Dahavior support pian (e.z. samanazement, Denavior contract], as well as the Wha can use 2 DB for = = IDBR Graphing and Interpretation

method for coliecting information about Dehawior change over time (a2, monitoring
effects of medication for ADHD). Other common terms for DSR tools have incuded
note, 0od behavior note, Dehavior report card, etc...

DER can be wsed by panents, teadhers, students, = Other Resources
admimistrators, and ntersention tesms to oollect

information and maie dacisions repanding & dnild's

DarEvior. It's & Ereat 1ol for everyons Dacaucs it i

quick, fieibile, and svldence-based.

Wiy uze Direct Behavior Rating?

ratings can provide 3 simple, nexpensive, and Sexidie way t0 provice frequent
feecback about benayior. DER is aiso sppealing given 2 connection between data
colection and intervention - DER may serve both purposes! For exampile, DER can
De usad to monitor Dahayior in response to a0 intervention while at the same time
sening as an intervention tool to teach and reinforce expectations regarding
Denavior.
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http://www.directbehaviorratings.com/index.html

Ratings should correspond to the percentage of time
that the student was observed to display the target
behavior.

Ex:When rating after 40 -minute Independent Reading Block, if the
student was engaged for 20 minutes, then the student receives a rating of

5 on the DBR.
Academically lever | I | | | /| I I I | Always
0 1 2 3 4 5 6 7 8 9 10
0% 50% 100%

I I
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DBRO Single Item Scales (DBR-SIS)

A Academically Engaged
A Respectful

A Non -Disruptive




Current
Standard
Form

Downloadable at
www.directbehaviorratings.com

Direct Behavior Rating (DBR) Form: 3 Standard Behaviors

Date:

M T W Th

Student:

Rater:

Activity Description:

Observation Time:

Start:
End:

[J Check ifno
observation
today

Behavior Descriptions:

Academically engaged is actively or passively participating in the classroom activity. For
example: writing, raising hand, answering a question, talking about a lesson, listening to the
teacher, reading silently, or looking at instructional materials.

Respectful is compliant and polite behavior in response to classroom rules, adult directions,
and/or peer interactions. For example: follows teacher direction, pro-social interaction with
peers, positive response to adult request, conformity to classroom rules and norms.

Disruptive is student action that interrupts regular school or classroom activity. For example:
out of seat, fidgeting, playing with objects, acting aggressively, talking/yelling about things that

are unrelated to classroom instruction.

CBER

Directions: Place a mark along the line that best reflects the percentage of total time the student exhibited each target
behavior. Note that the percentages do not need to total 100% across behaviors since some behaviors may co-occur.

% of Total Time

Academically Engaged

0 1 2 3 4 5 6 8 9 10
0% 50% 100%
Never Sometimes Always
Respectful
% of Total Time } I } I I I I I } }
0 1 2 3 4 5 6 8 9 10
0% 50% 100%
Never Sometimes Always
Disruptive *
% of Total Time ‘ | | | | | | | | ‘
‘ [ [ [ [ 1 I [ ‘
0 1 2 3 4 5 6 8 9 10
0% 50% 100%
Never Sometimes Always

* Remember that a lower score for “Disruptive” is more desirable.

V1.3 @ 2009 Chafouleas, Riley-Tillman, Christ, & Sugai
Permission granted to photocopy for personal use



http://www.directbehaviorratings.com/

Summary: Characteristicssof DBR-S

A Repeatable
A Efficient
A Flexible
A Defensible
Psychometric comparisons at single point

Evaluating sensitivity to change
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Are DBR single item scales
(SIS) sensitive to behavioral
change?

Collaborative research project between

Dr. Lisa Sanetti & Dr. Sandy Chafouleas

with a school psych. consultant team involving Steve
Kilgus, Katie Gritter, Rose Jaffery, Lindsay Beck, Lisa
Dobey, Teri LeBel

& special guest appearances by Dr. Dan Maggin




Participants

A Participants included 20 teacher -student dyads

A Dyadic data was included if the teacher had completed DBR
across 4 baseline and 10 intervention days.

Number of Datapoints

Number
Activity of Baseline Intervention
Students M Range WY Range
1 20 6.25 4-12 17.40 11-21
2 19 6.32 4-11 17.63 10-24

3 18 6.17 4-11 16.78 10-24




Partici pants cont

Not Afric_an -
American,

Reported,
P 1

Hispanic 2

Teacher
Characteris

Teacher age

Years teaching

Teacher%ear(]:%?éthnicity




Particlil pants cont

African -
Americ&ender

Not

Academic problems 10

Behavior problems 20

Special Education 4 16
e TT———

Student Race/Ethnicity
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Materials

A Dalily Report Card (DRC)
A Direct Behavior Rating (DBR) single item scales

A Behavioral Observation of Students in Schools (BOSS;
Shapiro, 2004)

A Social Skills Rating System (SSRS; Gresham & Elliott, 1990)

A Intervention Rating Profile o Adapted (IRP-A;Witt & Elliott,
1985)
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